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R AW BRI R S B S B AR BN R R AR R AR RR RS R
s WWHRRHE R E B N R EH T L RS 2 E R - AP
LT B R LR NTU AR ERAE - AR BT — R T RRELRG , BITAVAE R
AP RN E B R BT R - e LIS T SRR - L TR
TRARREIAT IS § AR AR R T B ) - WIS NE S TE AT R
TCHIRL U Z B ER Y - WP SERG SRR - AEAS i i £ IR R B B 4%
BEFERRANERET TSR ) BT BRSSP BR AR B
R AR R ERS A S EREE TR, BT O
B o AN et — S @M EERE T LRSS T iZeE , SREEA] POE (Predict-
Observe-Explain ) 52 M F Ry A I A B2 B R T AU IR ER » DU R H 0 FY

RASEE ¢ AR - BRAIRS - OO - SRR E

=
—  MRESHEER

FALIK - NEEIERARINERE —H2
HELHEE - ITTEREE R LIVEKR
8 (Tsai & Huang, 2002 ) » faTdesk » £
B E B 2 BFF 2 R e & B R
BRI - KL - 2R B R ERE

BEEE S IR RCE B R AR B H R B
YIE IR A2 (Matthews, 2002; Staver,
1998 ) -

AFZT5EE (140 Appleton, 1993; Glynn,
1991; Novak & Gowin, 1984; White & Gunstone,
1992) RIBEAE ERAVEIEEE DR R EER
TR DU 28 H R 2 o Mintzes,
Wandersee F[1 Novak (1998) 3 b JfEEZEE
BT ARG E SR E B EE LR » &
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BB L W 2 B 2 b e B B AR AR
EHiR o K - SRR AR R g R
BEREEERRNEENELRE L —

( Anderson & Demetrius, 1993; Tsai & Huang,
2002) »

i P TN Y SEa i A R AN <t
FA BRI BRI R R
8 RMAMR P Gt E R EH
HIRBRIAE S DL e - e ARV B o Eh
REE BRI E R » KM - ARt
Fe T EERE A T R R R E R B A
B/ N R A SR AR R s B - W
RETE R TR BN A R B AR ITRY

"R ) (key ideas) ERTFRGHHIZE -

— - MFERRR

IRIB Bl 2B SEL T > ABEL
WFsEmEan T -

()i A - 2 B — R R R
BEEENZ R  BU NS ARRE
KA Al B AE 2

()i A - 2 B — R R R
EPENREN LR B NS R AR TR
Bafg  BOTHy TR B2E LA
A ZEEFAE 2

Bl © MREERES
— BEEH

HEREE E AR HE RS2
—flifise FiEAYRE (Matthews, 1997, 2002;
Phillips, 1995) » {E /2248 E RAVEER 7] LIGER
EESRHEEHE R EDT o Kt - LK
e R R R SR BB T B R
S - AR E S IR BE RS
#E (Tsai, 1998b, 2003 ) ©

N E R A RN AR B R B

#n (Bettencourt, 1993; Fosnot, 1996 ) » HAE
i TSR] ) (knowing ) K2 T AERSAN
80 ; (how to know ) (Bodner, 1986 ) » [fij
FE T SR AT IEAR B 2 TR B B e R 15
FEEE TN O RN IR C CNiD S E iyt S
BRI — R A EE AR EE S - T
HHET A AR ERREIERAGS - KL - B
B Ry B B AL IR B SRR AE 5 AR
HEEE LRGSR S2EE T EhAERY - K
EEZE RSP ER S E RIS+
(Driver & Bell, 1986; 5EEFEE, 1996; FE,
1995 ) » 1 HZ A2 5 A4 g R E R TRy
e S 4 -

BEAh - i - R R e E RSt
TAIECE N HAR R W E B - B2 At
FEET BB S RE
B EER 2 — (fl40: Ausubel, 1968;
Bischoff & Anderson, 1998, 2001; Driver & Bell,
1986; Wandersee, Mintzes & Novak, 1994 ) » [fij
Ausubel (1968) H:HFRy " EfAEs &%
BB PREERAT - RIS RAVEIES
BT TR B IR & B2 R B Y
SefE AR - RIS B AR S B2 8 I
HEEA AT - WIREEE LA BT
PR E % EH BRI O - R4
RS e e ) -

MM ERNE—IR—RKLE » — R
Ty Piaget Fl1 Vygostky HUFH R EHME T #FH
W A2 A 2 RS Piaget B Vygotsky
HUEEER » S3 RTEA RIRTRY R E RS
I FRIERRE - BRIERE T E KNG Piaget
HIEE » P8 R PIAE R HIAS i B B R R s B
K BRI SR B RIEEE Vygotsky A
BE - ol ER I fS SN E TE R RN R E IR
% o AT AT DU AR A Pl 32 s 28
A B RIS LA 53+ HoA e fy A 2RI
A RN T HE A I AE B R F B 8 A v



FEE Ve AR DIESEAVST vl o 7 389

HRBEGERZEN " HoEAE 1R
(von Glasersfeld, 1989, 1993) ; DIk TR
BENIMENTESIRES @ Rl EHEE
HH[E e e NI & A B RN EE
BRE Ry Tt g AR £, (Solomon,
1987 ) » (Ht A H e TR Z A&
HYFETRINLAFERT (BI40: Fosont, 1996; Novak,
1993) -

= BEEELNHSEEEE

LR BRI RN
HIERBETE H 3T 25 A [FIHY 2R SRS B R
A DME MR FRRIEREE » Fl0 : T i
2B ; (Novak & Gowin, 1984) ~ I ¥ELEZER
i, (Glynn, 1991; GRZEHT, 1993) T 23
I= | (Lawson, 2001 )~ POE 2235 HS ( White &
Gunstone, 1992) ~ T fjZ2[E | (Tsai, 2000a) °
MEF 2o R AR E LB R v DI
AT T HERNEE ) (Lawson,
2001; Kinchin, 2000; Marinopoulos & Stavridou,
2002) °

Hir TE#ZgE | (conflict map ) &£ Tsai

(2000a ) AR5 Posner, Strike, Hewson FI
Gertzog (1982) FrfEiny " ME&ciosa et |
DUk T =B | (discrepant event) FAHE
OB RIS TR RY ¢ R RpREE R
B THEZE - HESEHREE R M
U o [RIBL - TSR ) BHRATS T B
N 2 ) BB ECERIRN - ifEZeE
PR EER " 2RMEES - TR EET
& T SRS R | T AR R
W o TSR RS | BRI ERTE
K SELE LSRR - T EZEE , ALK
RS2 2 A i i 8 » Tsai (2000a)
KRG et n] DU sB B3 B 3 itk
BT E) (EEERYHERAATER Tsai,
2000a) °

i White F1 Gunstone (1992) FrEEHIHY

POE SRU&ELE T THMI ) (predict) — M#{EE

(observe) — "figkE ) (explain) =fEfZfF -
A LB Bh BB IR RS2 AR N e R R, - I HL
fo TS REIRH CEER R
e BE - iR iIE POE SRlg R U2 fibeR A 5
Z IR E AR 4 o3 = ~ s At A A48
%+ Ktk POE 361& ( White & Gunstone, 1992 )
P Ry B A E Y FIRAEFF SRR R
W& (Liew, 1995) - POE Rl —HHEZ
EATER ~ SRRy EREEE - - 1 Palmer

(1995) 8%y POE TN & {5 B MY
BlE# = H (POE SREGHIFHER N,
White & Gunstone, 1992) - 5t " EcEERE
T2, WEIRKTE » POE SRESHEEEEE
S B LR T e IR AR
RImAER R Tl SR, T ER
IR ~ raSnl & A B R 2 A
ARSI B E2E + [RItk POE SR ] EGREHER

THCEAER TR BTk as s N
BAEEIRAYEERNE -

SRIMET et fs BRI R R & AT
DU SO 28 B R N B T B 3
#&(f1400: Bean, Searles, Singer & Cowen, 2001;
Odom & Kelly, 2001 ) - [K[jt » ANHHFSEHF LA T 1
ZehE ) HUEIEL R 2ehE - I EELHITHYEER
ESRINIAVE S7 R 61y Ee ot I i
s E ) IEEE IR POE SRISTE Ry
BRI - DUVE Ry AR SR rh i A = 2 =(A0kt
B R BRI -

= RANFBRETE

e« EEEE - g Kl - Id&E
B A S T B KRB R &
AL R EL R S A1 Alparslan,
Tekkaya & Geban, 2003; Bean e al., 2001;
Christianson & Fisher, 1999; Marinopoulos &
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Stavridou, 2002; Odom & Kelly, 2001; Soyibo
& Evans, 2002) - 5o RIlGREE
ZIILN T K EREEZENEE R R
( Mintzes, Wandersee & Novak, 2001 ) - jfijis
SRR S T 9T RORR S E -

T A - SRR S e AR AR (R S 5 Ty
REZEM - KR EEHENCE B S EE
BEBHNRESE - EFK 2 MeE
LA T 3845 HE 5 (cognitive structure ) 2R
A2 E E B R HIFRZEHE » Shavelson

(1974) f5H "SRRGS L 2 —EEERIAS
o A DD REEEENRGEER
(long-term memory ) Hif & BRI &2 FEHY
BATR o (72 FAE - TEIAIRY 5 (cognitive )
FOR THERSHEY S~ T AT DARGE ~ 3t~ RoE
HIREST 5~ TR A RIS AERRRY L 5 110 TS
f# 4 (structure) EH5 " B PUAYHHRED
B H A Ay e 2 A RS S fE — R
(Pines, 1985) o [KIIL » T ERAIAEHE o AR
U 1 A S (PR EX RN N ey vt Sl S
A% (knowledge bits ) » ZREIZRAIHEH#E
"EEEAYEE ) TS E RS S LA
R JRRIPRES R TS B SRy
SHHEEN 1 (West, Fensham & Garrard, 1985 ) »

MEEEAK - B2 e B PRI R A RS 1
HIRF R Ry e B B B R R S — EH R
#2( Anderson & Demetrius, 1993; Tsai & Huang,
2002) » Kt - BEEF BRI ZTA
REBEF IR AN - pIa0 T EE TR
WitAEE | (free word association ) » T #2225

A% | (controlled word association ) » T 48
HRIE | (tree construction ) » " #&[E | (concept
map ) (Novak & Gowin, 1984) F1 " & ifE
E AT 5 (flow map method ) ( Anderson &
Demetrius, 1993; &hF$%, 2001 ) o i " #E&0R
REMEATE 5 AR AT P 5T S e —
PSR 5 - ST DRI

£S5

HIFTE » PRt B BRI FHRA RS
( Anderson & Demetrius, 1993) » [K|it » AL
VE R 3 M B2 BB RIAE R H TH - Tsai
1 Huang (2002 ) RIFERAE b itry 2%t 81
FEtERETET - T ERTRAR RN ) %
7R PRI RE A SER B S BRI RIS
YT » HESTE BIIF 9B 15 B i 2 B0 I
HERIHBAEER - RILL - AT TR
TRALEIATE o DA RS e BT R R Al
SRR Ry TS B T AR
REEGERTEE J o AN - MERTRAR BT
] DAE B 5e 8 1 — 2 S B R IR L
WSV TE IR T T -

= WRHE
— HRHR

AR A S R T T BB N R B R
INFLAERR A Hp—BERy 35 A 0 BT
SRR EERH S —HER 34 A R
WFSErh RS G - A9 E L2 AR R L
BHAAETT - BERBIAAE AT E T e
HETEPTARIE - TR EEER A ] Ry RR S
(IR EV- YRR R L] - R R T : ()
Aif » WF9EE S RIS S R R A B PUAE AR 2R
JICAE b L A I U B Ry B R B,
I AT ¢ hE » DAL EE BN T R A5 AT -
Rl » AEFZEfE T E BB AT DL Tsai

(2000b ) ciff@E Taylor 1 Fraser (1991 ) Fft
BHZ%Y CLES [%: (Constructivist Learning
Environment Survey ) 1 SZiRER T Rl
(prefer) i, B TEEE (actual) i, (A
SRR RIS DO A R TRk S R RS
('social negotiation ) ~ " SR 1% 4 ( prior
knowledge ) ~ " 24 H 3= | (autonomy ) ~ " A
BAErhuly | (student centredness ) » &R
Likert 71EIFUENRE (EREMEZEED
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Tsai (2000b) Fs il » 43515 0.840.78 + 0.78 ~
0.72) 53 RIS A ERAE I - DUBE AR R R 52

RN R B RS H A2 RAFAE - TIAEART
ger - —HAEVIA HARBENS R 2 Hr
HALE REHENZ AN FE 2058 - T
LRI AL TS — A 2 B AN ey T
B BRICHIRL OIS AT (Bl EAE R
M 1AR)

= MFERETERAE

AWTFeEREEE Rk - LA R
SR E ARG (R 1 28 A
ERZED B) 70 ml DARREA R R B Wi
BAE = "R, BT EREE) -
Fr—EEERN A L EA R A AR LS
ARGt/ Y ARG 88 DL R 5 P B 3T
AN - fifadbet R MsE IR
A BRI - AR H G T R Y T
% 5 kAR AR A v e ] S
ERfGERARRHIE T - LUR FERE AT DU e HL Al
rReER -

FEANZEH - RIPERY BLOTHEA AR
PR — IR E ARRERA TR - U2
SEINERF AR RN o o B e
Tt SFENEEN ¥ & T POE TR T 2
AR £ AR R TS, - flAn -

G S PR p i) AN e a2 A
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M EZRlE |, Bl (B ER A A AR 2R
FARMEEA ) (BARE R A EREA
PG IR ) o MAERRA S Tl
FEERRIST G A A - W DS e R
) AURERRY - BERE IR POE 5l - Jt
RTINS N TRy - B ERRR
RIS e A A AV AR A
EEEPRATEEES  RERFRSRVIECHY
THHEERER LIRS 5 AT E L
BB R MR e — AR 55 [ — %
HEn g (ERR < BOTIE B A a T ANk 8%
_) °
FE=5ERY T ERERG  BOCER BN B R
% - WhrEE sk ik T =R ERL - A
TR TAREATIE § TR SRR ATISAY
Rt DI SR A A BT R R S 2
FFERIREE 2 75 B 22 AP AE - IRFSEE
st — 2 AT B2 AR OB S R e B A
B EET TR s FHPONZ F AR EHED (5%
1 orEgPaRz AT ) s AT iRtS 2l " ERERG , B
TUHIRLES (key ideas) @ IRRFHKIE "7
EBifgh , BEOTHY £ SAE RS2 A R
RREFHIHEBUETE - DIRAEREEE A T &
Bl BT OB SRR BRI -
AWIFEZWTFEAAEAE 1 AR -

= BERlE
B 1 AN B ARy T 5 IR 34 8 22 A

SERE AR A T DURESIE - DUER 4 ERUTHENREI R - ISEELIRA
1 - Z2EASEHENS EARE R

TR R B BEFE  HAREESE
e A (EBERD % 305%  HibCEESE - BUSSHEEEEE o () ks R
HEm B (HEhH) 5 31p%  BbCESE - USOREEENES - (B4) VUt A
Him C o 2% WEATESE - HUS OIS EETEE - Facs HF
Hm D o 363k  BBEERZE - HUSORSEENE - (B 5 J\HF
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i 12 Bt E

5 BRI RE B R 2R A T T e R 0 DA
Wt A T ER B | SRARGRERYAHRE &
Bt e BhRAYRTEAT T
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A R —REE 2
3 GRS R IR AR BRI 2
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e (TRt — MW/ ARG o ) B
0y (MEETEE] "REsE , ) - AU —
AR 2 B 2 =l A S P 3 b — 16k T [l s
#5 o RIBL - FEME TR AR i A R A Y
EAGRE . —ERy T ERNERS ) o FRERR
PERGRIEF 5 53 5h—HE Ry T el
#5 FIARERRAE RRAL E HAE BR A & R
5 (B BT R AR RN RS 2%
Bischoff & Anderson, 1998; Tsai, 2001) - [ffj
3 KA TGRS EII S —1H
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v

LR BT eI IS S (U B

v

5 HRORS T IR RS — BRI - 1 HAgdbsthug NI -
Fr A4 BEFFEA LSt 5L

— > EA S
—@ [Tl

2 - EhpHrh— (B TR, SHSTARE

P4 — {18 B A 2 EE T T I A543 BT (content
analysis) * DR ABFERAETE AR T BB
B TTAIRG LR 2o BRI -

M~ BRI

(OB 2 BILER T

AWTFER S S LR S A RS
AIFHBREDRL - SRAGBUSE] 69 IRAVEL ST
FEfE - DIERERIIHER A ARG, BT
BRFTSEIRRATERE - TR SE
Ay T EAREAS B IR AR
ERATSRIRBAIR R Y TSR,
5 AL E ey TRl AR
I DI SRR B E B R R TS HURB A A
of TS B S ARG TSI | o BRIRER
2 RZERER SRR E ey TSR
Fo 5 TInlEhEsS  AVERERy 4 5 e 3 o
2R E Ry TSR, N 9

M [ElsEEss ) EE R 7 -

MAEAMTE - 5B E e 2Ry 69
Sk E IR A BRI 10 1 - SRS =
AR RIAG SR - S5 )56 B B TiAE
E S S Y A AT At LA - R Et i
B TRAE R TR E YRR ARG - EREHST
BELEE =F0 TSRS, B T IE
EREASARIALEB ) - ST LR PTG BRI
SAATEOFRILEEST s 0.93 5 TnlalERE RS AE{L
ek 0.89 » [fi#E Anderson FlI Demetrius

(1993) ~Tsai( 1999 ) % Tsai 1 Huang(2001 )
HIRFSE s - A AR B AR S E I
BIHE SR TEy 0.95 ~ 0.95 B 0.90 ; 1 [ElfEs
HUREHDAEEBIE Ry 0.89 ~ 0.92 Ed 0.83 o WA
DA N X R R e A 21| I oA A B
Lo, B T EIESEASE LS ) SR
WFFE TR S AR ELEE B E [ - ] AT
TEREETAZENHE R, RIFER -
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C6 BT B R R NSO R T AR T EE R
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P TR BN ) FRITAYE BRI R AL O
W o VIRLEPRBARG ©oefiits ) P1~P4
B ARG BTN E BN CATET

3 TR, BT ORETE

WiF5EsE PR & A A Pl 4 X A
SO RE NARRE S AR TR, BT
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By s MEEPINAETTRE C1~C17 354k
VI eb a5 SN e R
HEZER 1 £ 10 GO - #Punz2iEm
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HomA @B HENC HEID I P

Pl RiZe8A NS #i - [RIRGAHR - SEpbHIK

P2 HUERAS n] LUBRCEANES » AL tetearra It

P3 TR IR T iR

P4 A B AR A
Cl Ei=ale proany [ TANIRIED 627

C2 et ClIVE siseleaprdniria
C3 CoiraisnlraysasTi

C4 SYFEERGENY AR

Cs BRI
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C7 B AR T DA IEE RS 1 2 1 6 10 1
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Cl0 RS R - SRR AR 8 — - 7 - -
Ci1 TEREEIEREAE - JERERIENGE - 8 6 - - -
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A TG RANER 3 -

FHZ% 3 AJLIEEL © fEoefmaEhatsg - ik
PEVOA HARBERIHERSS - P1 ~ P4 SERA1E
WSsefe TR BT R Ry
ZIRAERA Se i s T C3~ C4 -~ C6~ CT »
C8 ~ C9 ~ C13 s LiEEERE " EEEdRg , B
TCHIR O -

% AR A RIR S 3 AU AT SR
Dikgii isH 228 EAE "B , BOTAER S
S A U S ST -

B MRER

AT FE & 5 53 A R B2 AR B R AT
Fo o QBRACEWT SR RS L ERETT
TIRT » FTASRURTRACEE IR Bl = KT
WA ER 2R LB T Ry 0 ARG R ~ WA SRR
oA e o A ] 38 T o A S R B W R 52 4
TEREARE , HUTHURL O B R
R o

— > MHBEREIT RS ER

FEATZEHET TR - WFSEE et B R HE
ERAE R VY AR H AR e H AR SRR BRI
MIEERIEMRATEETT ¢ BROE - AERAIER 40 H
e 4 A FPEERA A VYRR E SRR A
B RAAE (p>0.05)

TEAMFEFIAHET T Z /1 » iFFeE sl
HEIMHE A DR F 2B ERIE R RN
MMmir (prefer) b, B2 " EHEX (actual) it
JdHl o PEAb - AR T AR ERATE R AT
R ARG FEMI Ry Fry | RS &R -
5 AT 24 e < BERA BN SRR R
BRI - BORFTEEZERNRERT S t B
TERYEARRERR - U fe 28 « e sk
SE PRI RERE 22 SRAYATF I3 o IRIEEAN SRR A
R E AP E -ENE U BE
(Mann-Whitney U test) » DUfg B raiH 24
B IEIEXEEREZERN "REF
(prefer) hiR , B2 "EEE (actual) hixy EHY
e EEE AR  MBERSRANER 5 B
7% 6 iR ©

FHE% 5 BiZk 6 mIA - ERRHER AR AE g -
EABEREERN "R (prefer) hiv, B
FEP (actual) il B2 BRI F
HIZRER IR 22 ST - (Kl - WefHER
AEAEMTERRIAET TIY - BEEBRIERRT &
S P S B T B P R L e R )
PEFUFAE (p>0.05)

MERGZE 4~ & 5 FI& 6 AUREER - (M
] LAZE H FAH B AR AR SR e TR » S e
B ARBGAE ~ BB R BR R B A B R AT 5 i
LFERAAE - K - PR A AT T
Rl LR T Rl f R 72 S AT

2 4 ¢ EEEH B PEHIRHPU R H R  HRR B

N pay JCIE] S fEEE g

HERHE ARG EHERH 35 67-98 84.63 7.19 -0.03
PEhRE 34 68-96 84.68 6.91

TEEHAE ARG B 35 70-98 87.30 6.31 0.60
PEHiRH 34 7596 86.15 5.88

AR ARG EER 35 7198 85.83 6.23 0.28
PhilH 34 72.5-94.5 85.41 6.04
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5 WA T R UBRERIE E R R (prefer) hit, U MUERTR
Mean/per item S.D U{H plE

M — © ke =L 3.74 0.71 583 0.89
HHieH 3.68 0.96

T« SEAETE EhHH 3.79 0.86 581 0.87
Faliric| 3.82 0.78

M= BAERE HESH 333 0.90 530 0.44
HHieH 3.18 0.96

EFEPY DA R HERH 3.80 0.87 464 0.12
HIH 3.15 0.97

S5 i s A EERH 14.66 2.88 542 0.53
HHieE 14.13 3.18

76 WIS TR HAREREERERR (actual) i, MRS REREE

Mean/per item SD UfHE piE

[ — ke =L 3.46 0.84 556 0.63
R 3.46 0.61

IR« Sl HESH 3.49 0.75 582 0.87
HHieH 3.47 0.62

M= BAERE =L 3.00 0.87 526 0.41
R 2.92 0.82

IRV © DUERAE Ry HESH 3.39 0.81 595 1.00
ELjiGi| 3.39 0.83

VOIS Ry EERH 13.33 2.72 585 0.90
R 13.24 2.17

1E (p <0.01) » HaAJGHH - A T BB

+ PSR RR RN HEE 2 ARRAEIR 4
R

ik 7 RN 2 AR fE T R, B
TR BRI ARE R 2R A
SRR TS 2 MR B A AR A A AR
BRI ST SEERRY ¢ FEE - SR
FURERAIZR 7 -
R 7 BTSRRI ERAETE T A
SR BT IR, AR A

FIRICHER % - 2 R 2B E)
A BB 2R A N e AR R AR TR

& e TS ER AL S RS ) RYRBH
BB — A B E I 24+ T HL R
B4 TR ) A TS B S RS
(y Cohen’s d {HERKIR 0.8 » FoREFREEE
J& (practical significance ) 5k %5 ( Cohen,
1988 ) - JERRHIAG SRR B E B a ks
F A EE ] DUEE S — B G E)
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2K 7 0 FIRH SRR AT ¢ SRR R
A EREE (n=35) —REERHH (n=34)

t Cohen’s d’
Mean SD Mean SD
W8 6.34 2.85 3.12 1.72 5.71%* 137
Bl esa iy 463 3.04 1.74 1.96 4.71%* 1.10

! Cohen’s d {HZ NARAHAEEREE/KHETEEIRY T EEEETRE ) - H dfH > 08 Rf » R T EERETRE ) Josi o
% <001

2% 8 ¢ YR M R ] T R A L RGBT 2R

e WP s s
P1 T8 NS #% - [FIfAHR - FLbskHR 21(60)* 19(55.9)
P2 HIBRARG I LUBRCEARESS - FrdEIserEmmdt 3(8.6) 12.9)
P3 RSB RIR ) e 0(0) 12.9)
P4 Bt E AR S 11(31.4)° 0(0)

Cl1 Ei=nlvca pieay AN 20(57.1)° 15(44.1y
C2 el TIVE siselsapass 2(5.7) 12.9)
C3 e R L A R 8(22.9)° 12.9)
C4 BYEERER SR 19(54.3)° 10(29.4)°
Cs BERRIRE 6(17.1) 0(0)

C6 B R R e O R T DR RG] 12(34.3)° 2(5.9)
c7 P AR AR B AT LA T RE RS 18(51.4) 5(14.7)
C8 e Rl = ST 18(51.4)° 15(44.1)
9 EEREEREARGEHERAE NS i 16(45.7)° 7(20.6)
C10 HUEERGSS R R - EERGIE S AR 129 0(0)

Cl1 TERERAEHGAE ~ SERERIZRE 7(20) 3(8.8)
C12 8 A TR R ST SR s 12(34.3)° 2(5.9)
C13 FIF RS PRI E R ~ s 11(31.4)° 2(5.9)
Cl4 B AN A SRR EESSIRIK] 2(5.7) 12.9)
Cl1s5 Qe R P FE RS R OISR 2(5.7) 3(8.8)
Cl6 RIS T 33 5(14.3) 1(2.9)
C17 Ei=e | e sl S1 0 T e N AL B 12.9) 0(0)

1 R RIS > 50% » ° S 2 PBuRELS] > 25%
2RI H RV AR E .. TR | BT AL, -

BHRE SRS DU E R B GHEEH  EEELRIFECREEPREEZOME - {2
,\uff% ME R SRRARSHE TRERBINS n] DU AUt MR eSS A ey
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FERRIE & -
= WHERE TENE, BTEEHS
BE R FER

BN ARt R ER A IR
A e R A E TR MR - ATS
HERANER 8 - K 8 - HEEH 3T 12 {d
WS AE AR SR B BRI LR BT (H
RRHEYIARD) KR 25% » HHHEA
RS A s A S AR e P R LEBITA
A 50% ;5 MAIHEAE 4 (ERESAESark
v E TP IR LEBIARY 25% - Hrp A
— e Z A A R e R LR
50% -

AT FethstE—0$t R 9 il
15 T EEER , BTHYE SRS R DR

& (FBER 3 Hrz DR PR 2K )
HYE RS R ZE — TR 7% (chi-square
test ) P [EVE M Awba (test for homogeneity ) »
DI E A 2R AR AR5 o2 R LRl
BAE R PrisfRuk o -

2 9 - WoRHEAAE " AR , BITHY
R EEE RS R T AT R R « 7
G AR B — s P Bl v - 2y B RS )
% » WIRHEAE LSS P4 ~ BOOES C3
C4~C6~C7~C9 -~ Cll WEE R RISERE
EFERAAE - Hrp o Kl RerH S A fE L

TEEENG , BoTH EEME R A ER B
SR R 72 AT - e N E— 5t
HE w Al - DR heE i E H
< BEPREEZ (practical significance ) £ &

(Cohen, 1988) - [MEHZR 9 AJLIZEH : JEfis

29 WS T EREY , BUCH BULMIIS R O RV AR B R B

NG Bt (n=35) HIHH (n=34) Pearson *{H w!

Pl 60%" 59%:° 0.12 -

P4 31%° 0% 12.71% 2.15
C3 29%° 2.9% 6.03* 1.02
C4 54%* 29%° 4.04* 0.68
C6 34%" 5.9% 8.60* 1.45
C7 51%° 15% 10.47* 1.76
Cs 51%" 44%° 0.37 -

C9 46%° 21% 4.90% 0.83
CI3 31%" 5.9% 7.36% 124

' w (R R R R E) T BRI

* MR YGRS > 50% » °

*p<.05-

c B wiH >05Kf» FoR TEEEEEE ) TS
AR GRS >25% -

FEA TR PEHEIL Y Pearson o (B - ESEIFEORMEHIN 2 x 2 B33 (contingency table ) (Z1&FE—
AT B - e RS ER A e e C3 BRGH NBEER IS A2 R PRy - Eoel PV - AT

H Pearson *{H °

Hhai B
ek C3 29% 2.9%
fEEE I C3 71% 97.1%
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2 P4~ LS C3~ C4~ C6~ CT7 > C9
Cll WEREEEREET e (large) » A
C6 ~ C7 ZVUNL HARF AN A 8 i 2 B
Woe (3% 3 HEta Ry 1) o FaILA] AL - DIREHE
AE A — IR S - AR E
BENGEIE NS T B, BT
WV R R L G E B - gk
g - F (IR B BB g s ] DR
195 % HARBEMFE R AL - AT DU
FEAREEEEIR T 0] DGR RS
REPRESIVEE ~ PRI S EE S
P RS B SRS 5 B L AR B a2
BEWRR YN » hiEBEEEEH L H
PR BB R -

- 5IERELFER

Driver, Asoko, Leach, Mortimer F[I Scott
(1994) R R PHERERE 2 — {6 B S {IE BRI
DUt & B BhRa e g T AIak e e - AR
WEAIREIERL - 2 IR R )
MEER R E E LS A EH CERN
JERE T AR - I H LS (e R H B[]
553 = ~ raftMrARE - e dLERERE
FIEA RS F A - mfeArtset - Bha
FHAYEERSE E R AR RS BRI S T Tl
Z8lE , J¢ POE TRl » SRIACET - FEE Ry
PSS - —BAfaE BRI TEME] -
R AR R L R R E R A S
BAEATRYEME - AR RS R
BHAWFEEIRAMAE R FEE - CHZE
TR 1% Al BB S A A S B Y TH A
RF T A B[R] 47 5 i TR B B 3 i
% - fthRESlR iRl S S - SRRy
B ENRENAME R FHE RS AR R - A
15 ST 0] TN e D B o
SRALRRIE e T B A] DU E E IR

BRERER - RS AERB ARG T - 38k
AR SZRF Driver FEA (1994) HYHEEL -
Kb e R 2R v IR G S (ERea?
RN € 2 B W e A [ e P 50552 s A
B PR S B B SR -

IARIEAIFEAIBTFEAE R - DU REstER
BHER BB E IR (cognitive learning
outcomes ) Jz BLIT - MY SR E I AR 7
HEF TR

—  RHFREERR

Bischoff 1 Anderson (2001 ) ¥4
BABRR AR A S ERIE S - B
A DA 27 s e 1 B8 e W AR =AY BRI
fitg - S - BEEDRREET TR
& ARSI B s R Ry B SRR A
FitE TG e St AT RER B R 28 H RN
FENE TEEOME ) WEINIAYELE o FARHTSRAYT
FERERACE - 2 R R T A
BHEPEEHNEEE IR M EIT
& I HA et LR B 5 8 E ek
FHIRSHER TS RIRYEERS | B E N IR
B » KL » AWFFCZ iFgehi R T LISZ
¥ Bischoff F[1 Anderson (2001 ) HYEHES -

Tsai A1 Huang (2001) $5HIEREEFEAN
i e 2 PR AR W] LA R =Ml B T 158
ZEFEREEY | (knowledge development stage )

P Es P B B 1 ((knowledge extension
stage ) ~ " HERSGERIEEY | (knowledge refinement
stage ) » HAE T HIERGE RSB , - BEHEWN
ARSI TS EE ) K TSR
ERS ) AUSOERGIN 5 AE " AR RS B
RPEEER TS ) (RS SoEN i
i "SR RS | B R S R R SRR Y
S AN—ERg 0 5 MAE " ARSI E |
R Bata K R SRS RERE BEEE RN - A
WFge i et R AL T A 1= =R AR
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BinBn] DR B E B M RIS
B R B S HIFEHG » [RIBL - 3587 Tsai
A1 Huang (2001) gt a8 R ey
= flEFE B BRI EZ TSR RACE -
FAURHRER TR 2 /PAE Tsai fI Huang
(2001 ) FITHE SRR A 228 R £ i e {1
B o TGRS I By o B T IR AR PR B
B ERE A R B R AV B 2 B K
AR ED ; AR LR ANIRIERE
(RGO ES )N SEE F AVl s i D S
BB« T IR BRI B o ASSCR AR 2408
FIFHBARTEERRS

FREAER Bl NR R A A 1
FABIERERETEEZ1% - AN SRS
FE PSR A B R B R RS R A B S R AR RE
HESB AR EE RR © T ELAREN ik
HERTEENN S - s LR B
KRR AR RS Bt (Tsai & Huang,
2001) - HFHERENGEEREHFEAIERE IR -

o BOBERIRE AR

HE A TR E R A S B —H
b Cculture ) EfEEER - MEHREEREE
M ALY > ZmAE - BT [T
BN EE R ERA (encultured ) F[iE
RIStz (Hodson, 1999) » #1552 » %}
BRI HBEEES 1y T RFREE
( cognitive apprenticeship ) FJ3EFZE ( Collins,
Brown & Newman, 1988) » EZEEHE RS
FRHFERE o> R it B L Rl RS Ay R 2
HIEE o 1A E TR SR RE R
A EFT L I AR RS - KIIL - AT
e RIHERE B TR, TR
R REEZEIT /0T o MAEARRFIERYAS R
U - MR — BT EN S AR
AR EEBREE RS A1 TR, B
TR R L E B A E IR - T EET

e - R B R T it B B SR A Y
SefE FIER L L SRS - AR A
BRI 2 B A ARSI AR 2 » T
26 ety SR A I JEE R SR I 2 se A (Ban:
Bischoff & Anderson, 1998; Lawson, 2001;
Taylor & Fraser, 1991; Tsai, 1998a, 1999; White
& Gunstone, 1992) Firfgtiny " k%=1
BEEEH BN ERIRIEEE SR, -

LEAh » SRBCERERAEKE - AR
VR ENEBIER T A DR E P ARG
SR EE ~ PR R R SRR R
IR 2 I - hiEBREH R H L
HEERHHEEN T EMS - EEERRZE
TERFE L B rh R B B AR R
(big ideas) » Fft LU - 2B E B
AR EN IR RES - IR
SV EEGECR » TS th B = Ak
TERERFHY o

Tsai (2001 ) g HE @M R TRAR BT
% bR TR DS EER B A E TR A
FERERYAHRAE AL » e DU — Ay
WEIHT - FFESRAAE R IT R n 2
B - EwiEn o 5= BEEE R LE
R B EICHER SOSETREAHRRRER » A
RS FERIKER - KL - AHFZERIRSERS
AR DSR2 R i T S B R
R E R A B - DB Bt E BT
B a] DU E SRR -

MAEFS A ZERTRE R - AT DA A 1
F AR AME W] DU 2 E #H3R
HIRSHERYZE IR - i AT DI B
BAERHITHAIR OIS - TERRAIRSHE R R T
[l MBS AR EEEE) - Bl E A
MRERA R T R AR BB
Nimao A ktEny Ta, B TE , RERREIER
BRI RRAIRERE R 5 T L RE A2
TCH T EIRERE S -
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RIS - FnVEiR - BREE USSR
BRI T HREE - 2 E SRR
(Driver & Bell, 1986; Driver et al., 1994; Tsai,
1998c, 2001 ) - [KILHERE HERZERANE 2% TTHY
PN » ARG RIRVEERNE - (e
A SRS BT SR - AR S T
ZeliE | TRESFI POE HUEESRISAE R I A8
BTSRRI - isenRs R thERia T3
&R E R S ] AR
HUBERE - [KIBL » ATt — S AR
BATLIAS S " ErZeE ) SRISH] POE ZUERsRmg
VE R AR EBRE TR - DS
EENIRIEEA S B B Pt -

& 0 BR TR A R R TR E)
HNBEBNRARSER I e E
g r] DIV H R RS SR 2k
POHIRE T R B TR AR ST - TS E AR
FA A B R AR A = R S BT

T SRR R -

ik AR F 5 R 6 Rty s 0 R
UHRE Science Education, 89: 822-846
12 Table 1 2 Table 2 » AHFFCELEZAHT
FeZ BEAMEIE] - (H F TSR H I R E R
AT -

=+
At

=)

ARSI TR B E B e Rl
2 (FFEMESE : NSC 91-2511-S-009-008 »
NSC 92-2511-S-009-016 ) » #A15-DI5ERL » 3%
IERCSGEEITL -

Z2EXR
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The Effect of Constructivist-oriented Science
Instruction on Elementary School Students’
Cognitive Structures about Basic Electromagnetism

Ying-Tien Wu and Chin-Chung Tsai
Institute of Education & Center for Teacher Education,
National Chiao Tung University, Hsinchu, Taiwan

Abstract

This study was conducted to explore the effects of constructivist-oriented instruction on fifth
graders’ cognitive structures about basic electromagnetism. Furthermore, such effects on learners’
acquisition in key ideas about basic electromagnetism were investigated. The subjects of this study
were sixty-nine fifth graders in Taiwan, who were assigned to either a constructivist-oriented in-
struction group or a traditional teaching group. The research treatment was conducted for three weeks,
and the interview data were gathered a week after the instruction about basic electromagnetism. The
interview narratives were transcribed into the format of ‘flow maps.” In addition, the key ideas about
basic electromagnetism shown in the flow maps were also investigated through a series of content
analyses. The results of this study revealed that the students in the constructivist-oriented instruction
group, in general, attained better learning outcomes about basic electromagnetism after instruction,
either in terms of the extent of concepts or the integration within their cognitive structures. Fur-
thermore, the students in the constructivist-oriented instruction group likely learned more key ideas
about basic electromagnetism. This study suggested that science teachers could combine the POE
(Predict-Observe-Explain) strategy and the conflict map strategy to promote learners’ conceptual

learning and knowledge construction in science classrooms.

Key words: Constructivist, Cognitive Structure, Key Ideas, Flow Map



