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1994, B &M 1, 55-76 EJ51-1994-55
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R &EE

Coyarmp W=l SEE
(337%EH : 834 4 528 H » TH: 83858 20H)

R ¢ ARHREEE TR UE AEshs - EXERAARHBRB SR (B K12
£ ) EHNREAERFEE  (EEUREREELRIEHRY - RIFFREENEEE
AWM ARISTRENES LA REHE -

SR B8 » BIRREAERFEM 2+ (1% (265 ) BYLRHBI\FRBE - (F
SRBHEERSE - MRZBS - (FEMR R AL R PEERNER - BEN
BB - L3 - RREALEN THEERGEHLSENRERERNER) STEN
IELR SR RITER TRRRIE AN SR

FERRAEEY - BENSRIEHIEA - -8 T8, - E78 TBAENER

1 BRESEUERBENMESSPL  EGYENRBRE - MARAKENSFEE
s REBFIRG 4 R TRRMTRE ) SRS AL TEIEE ) Ik THERHE ) 09A
& RGPS EEEENDN BB EEREANEERNRY | EREEHT ) BETH
HIRSRI TS 66.5% » R KRB S B 5 IHR) » FIFMRELEERECH
rR8E, AR

R B ik WLUEIE A BEN T HERE  MERKELH  IRNEAERERIARE
IR TR, - TEE, - THE, R THEE,MER
FRERER © sl - RLBHE - SERE - BE

®-@m F

Hei > ZESE LTS « NEB4 B EZHEEEL IR
EHEFARTIREESN TRARABEEL ) MRIBT - THEmNEk, XFX
BERARMMLT BT TAEAEHEE— ., MBHZHN  BHEBSEENERS
- BHEREE TAE ) £R 0 RESRE TREUNEK ) N1TE 0 ERFMESEEEH
BREHEZMNFRE -

Kuhn (1962) 7€ (RIREGHIESE) — B30 "RHEER, (paradigm shift)
B AR » BRIBINE TR T RIZ ) (natural selection) FIFEER » FMEBER
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BHEMNEER  WERTHUERSMBEH AERNHEESMNE R - EF%K 0 i
PRS2 EERRMESARAOEE FENRE - (884 AS8EN T2
MEBEENRRETES (FEF - B 81) » BHEE R EAAE I £ &in

PRS- B ) RATRSIRERE R 2 8% - Ft - WTFEHK - s
am TERRIE, > TEE, - THY, kK "EER, SNHREANERERSEEEY
& -

TR NEFRESERBEA " XEEENE, miITeREe T &
BHENER A EBNEREBELITT -

FEN—NWN_E+ZAZE-ANZE=ZF » AEERE BN B ERER
(K12 ) EITHE "TREAENREHE ) WIAE - (EESHER T ENBIME
NOEE THEREEREEEE , NMEEES R ERHBURER » K &
HREREAEMBE ZFGEEN : Z2HYE 'EEIE | THAREMAEWER

» BEE@R TR EMFE T1TBY, (action) @ ff T @M T B84 LUBHER
HRUENER - BHNERMREHE - BASE1R%  FREENRBELE
EIS#HEN T{TEVEAE ) (action schema) » Kt » 35 T35, & "HEE/TEY, 19
WRET » RERBR R INMTIGMIAY B TR | (R SRS s - o

R MRER

AHFEHETHI R AR - (EERENAE R RIS E R T TSRk sl
AFTAREE AR TSR ) DERBAIBETN TSRS B85 | B .
B2 PSRN RIFELIN BRI T -

— - EMER

HAFEMAMEECH TEETE | (constructivism) FEE » (BEEA &5
SENHEEF LR T BEERG F S S CHIRAE (understanding) | » FEBEE
BATREETIEEEEBETRNMAFEEY, » EAFRS4EE " Tomess
(Donaldson, 1978; Duckworth, 1987)

Lincoln (1990) @ A<#8 3% (ontology) - N3k (cpistemology) + & F i3
(methology) #1724# 3 # H4E8 (constructivism paradigm) fE 7 —H248 o MR A
B25R 1 ZRE - FBY (reality) B TAREE ) KGR - BHERSAEN "€B, 7T
AR E - FRIMBE - SRS EE T &A1 E — OB X 8RS »
Fit » #L b OEBEF > BEARE 1 RSN S5k TaR% , &E
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 BIERERTENERE  EFRIE TR T - T "L faRALEH
—JCHIEFBY (monistic entity) s Bk T iR TS (BATERRE (hermeneutic) ~ fFEE
(dialectic) AN BT HOBCHBR T2 B — B BE S E B REAIAIE (Guba, 1991) °

i &4 (Bruner) IAREITERAIRA - B IREMHIER - RECEE - BE LA
BIEDHT » EMEERTELEISENIRE (a mind) MEFEERZ AKX AR -
FESE - BRRY SRR  RIbCEMNRET §HTEE (universal) - HEW
RE|EEERTRAMECAET RN - EHit  BEASHRFIASGEERER
AR T—RENRNEIE  TOEATLER » BUAFE o v (E IR IEI5E H 2R A
TRt SRR R ) TR P RS T T8 Ao B (U ER Bt SRS (transmutation) SREY
1 (518 Olson, 1990)

HE o EEEEATER - AES B AEAREN “EE” WitR > mEE 7
76, MRERE L TE, BiE TR, RS REEFEEHEEE (NBEE)
L% o Guba  (1991) 3380 (mind) AYE¥A (transformation) » AR “ HHEH
A" (real world) A0SEY - R BHANBECOARS T8GE ) HIRFHEN - EHER
EERAWER -

=~ FAEARRY B SR

EET SRS AIENT Jurgen Habermas (1971)#2H M 4IRS B8
(theory of knowledge constitutive interests) » =4 » EI#kfii% (technical) - &
514 (practical) MIfBRUE (emancipatory) 3 A XA [\ &N A BB Sz @RS
RIEEA SRR - TREABEE AN EZHEHT -

MBAR AN S BERBEE "HETH , e IZKIRAEEHET - #
FERBEENMEEERE - BAEIEERNAWERE  TEBEREE TE#BE
Tl RBE - SRR TREANER ) BEENHER - TS IIREIMRAR
g s EREEEK THERE ) (emancipatory) B¢ T34 ; (empowerment) FE
BrES » QIR EH B X078 (autonomous  action) * EAFEEPHELERE
R 7 S HERYT (authentic) ~ HE¥IME (critical) AR (insight) @ B(EFET2ELY
REIFER ~ B2 (procedure) ETME » HEBENEAMEFEEEZHERAES
- Bt AT THEE - /EE ) (trust) °

tEEERERT AL WRMEHER - AEMRR SRt B - £l
EHESP - FWMHBECHHFTEFE "REEE, M TERE ) MEHENES
1 o FMERERHEE RS » EFOTH TR RSN - BRIERIAEKE

{1

qi
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B ) RSS2 LR -

$ - MsEEE

AHFERT B R R B R — L AR B R E R P R L TR E
(BaHEANBRECRHBBERE) -
— - HHR$RE
AR EE » BIER 7 EE R AT EE N\ SRR LEVSEITHR -
HEZA—BE - B STHEMR T EEERE 20 TERTASMBE ;
He  BERNEEZRREASFREHE AN SHEHIRERTES SFT
ANEREEE - MEIROIER T IREH R A S AR BB UOM LB FRNERY » 1
B AT R TS E R AR o
— - RERE
B EHE B (BEREMECH) s BH (L2 THoBmmE ) ; 1Bk
PEFERL ) MU (BEMERERT B - L3S ) s RWALEMRETR
Kinchelore, Steinberg 1 Tippins (1993) #9 ( X FHE + EEYHBMEHBEAHKE
} —F (G AEHRTAENHD LR ) ELERT IR EE BRI EENER
RIEEREAIEIEIREE (context) ABEEEREZoMRTE o
=~ RHSRHERE
AR SITNRSrEREE SHERTENER » R B/ MIE (vignettes) 5 8
HERW AL EE 0 UERBLRTASESLNRSSTRE K HNBE 8K
BRE - EOMEREY  BFLPBRARRERTALE - BENBRRK L BS
» EERLIERBR— - HEWEREMREEREHE S FMEE » RS
NS TR, SR ERE -
B 1
BEAEREA R TR A MR SBREIE » I TRHoL RS
(narrative type) o H§RH EHRAGRM » BFif 2R T4 MEER L 4 I EE R
FEAR S HIEIE (response) ©
A RREENZRSE
RAEXENBEFBZTRERN » BEYREREN  HUIEHEE - B+
AEIRE R CEERENBTEPMELE) » HECETVEE T - e
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S HEEE - (BUERVNEE - GE 1 BTE  8EEEMEE  —THLER
prElE o ELRRERERREMN T2ETHSE ) AR ?

B1 HEMNEAS

RELEERE | BRRETLUSERSNESY - (EREMERNBEARH
£ MEAKESEE L S BN - HENE/IVKERE MR ATEVRE
RESBTLRNS  FATHARLE (RAEE - BHE) - KZHENEERE
RSB EFERRES A CR RN S EAMESS AR (8 2) -

By W

—~ REKERIHEBMES :
TEETENE S ) BEE E R (educational inquiry) #11% L 8 (Pajares, 1992)
o Tobin (1991) FIRHEHNE & 2H5 | BSHENEENRERF - ENMEEEM
PRI 7 (S M ERFATR (Z0E » & 82 ; Pajares, 1992) o Dewey (1933)325
FoRBEMNE-BER T EERARE » LEGEBERIZZHG 5 BT
BEEREENEERTEE ) o Sigel (1985 HIERELE T HTRERNLEE
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]
T BN XA L A o
-~ K
v SANTIE
2R4
| AR
JLBRR - - -
l — T alr
n < o < o T 3 —~ =
: S B kagds L

2 REAREHETHE

B — I BN S EARME (schemata) IS | - FEFSLETBESEHE
Y TREEHMBERNM T RN T RIS » o] DU ZRAREE IR - ATLMER:
TEITENRIR - MBAEFEBRI E R EREMNAE (Nespor, 1987; Posner,
Strike, Hewson & Gertzog, 1982; Schommer, 1990) = Tuan (1991)5]| von
Glaserfeld ARl ETF BEAIEME T » RAGSEERUMBEARREAR » RN
BEREIMEITED -

AT e 8 OF S & ]
FER(ETOVIRE -

CREAZTHM THEME,  ER TREENRE, -

"ERIE L HITRIPABT ARENERE 0 REMIAZRS THE ) REMNENE

% AFREG 2 EREEE  EEXEMHMRNEEEENITERRERN—F
FIREEA LAt E -

I

SARTEVE ? LUTEmM TR, & THETAEE ) At

il
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ENREEL - (U ERERERETRMZAER - (ARERRRINFEE ?

RAELL kAR L THE BRRSFAEE S RYIHW (negotia-
tion) R B P A BRENHIFERT- o B4 4 RALWL
% RMTREREEIEEAS  ERETHREMME--

sy O

(AR WEHMF > Jan. 5, 1993)

Grundy (1987) LARS{ASBHTRIAIERA B < B MR B 1 » #¥ Bl 2m
FSRf2, o Tyler (1949)FUERIERTE TITBIER ) RETRUM—EFHRRN - M
A B S SR BB 5 1 Steinhouse AUATRIER (process model) A2
% SEREN » EBFEA Paulo Freire #9B HAL (RGN ) #F (liberating
education) HI| 2 E 11 & B& (praxis) » 2R ERERIES B - 585 B Ik E3 (self-
consciousness) Z§EEM (Grundy, 1987, p. 100) - ;&7 "FAZENERE , (curriculum
as praxis) B E RS 8% (participants) ZE 134 (dialogue) &R &2 (reflection) FE:i8
st B FPREEE (truth) » BHESBRBET - JIERERMEETFENEA THES
(e TRIZRMENE (construction of knowledge) ©
Q#AHIDE TENER ) (mediator) - 7k THEHIHE , AR -
R 5% R ANAIEE = ? 7EENE A EREFRNHR I EREET - (5
15 F 44 D5 30T 25 SRR R O (R 8 4T (AT L BB E L ) IR R RE »
RO K T 8RO AT - BIR A EIEHE MR B5 33.5%( BETLGERRE )
) AR TSR (B4 B FLTERRIET ) 5 66.5%( K1) -

£1 RrieEBL T (%) Ltk

| .
ozl 2|2 %|e »

A & A
%B‘%%%E%ﬁ 39.52% 31.67% 33, 5%

= 4 60.48% 68.03% 66.5%
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e BIRE H AR ERE B TS ERIREE " U, 8 mB4E
EREESENSIREHEINEY (H3) - EFINRREDHEER » BRI
RERFL E—REBERNALMBRAER b BERERER LRSS
MBS RGBT ERHRRIED (BRI ) » BRRUFNS —AES
EREEMRNEE - BARBEENRKIEE - R - FEWRE (858 > B4
AEAE B LUR AR DY AR RE SRR A AR 06 AN & (6 MLAP 0 4940 1 ~ 2 HIRERLTh 2R -
fign : 7€ T, WBETCHE - (EENERR - HARMNDY ) 0 (ER  RRAL TS
K ERE  RBAFEER  ENREAFEENERS  FNELIBRTENE
2 HERFR-FARMBERR - HENTEAREE | 2ENHRY - 820005
M - RPENREFELIHBLERIE -

%

BAErEIfLARBY T T
EunhR

— - -

(3L %) (R4 BT ) (54 84 4776 &)

&

B M

&3 2T - E8HE S E R ERE 5 ERIR
(EBNEE S R VB A ETER R FRER R )

RERTAERBIENESRMMIE ? Lakoff 71 Johnson (1980) REI M4
EH N TR TTLMESEAEENBER (referent) o EILRTE LD T8iEE
o HIFBIAIARENFEAREAMLC B PR R ST A1 - TSk — R R IS NE ¢
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BAEL o HARRMAGRE > AHHELERTERYBR TF
4 54 Wi R 0 RIEXBIMRBE 0 20 TR B
Bl AP R &0 RR » R AEE THuL, T,
K BRI o -emee AHsHER - $4£ X THHL
T ERBRMEGHE —H EAREMA c A ENKERK
TRVirEeg, > Bt MARERSAETATHTRE

—i A e ES
(F#HRIRE : EHFE > Jan. 5, 1993)

REs LA ERES 4 BT RENELE - LIRS thMzeiEE R 2 TR
ERURIEE (@ 4) -

RREAEREREINHERATREEXRRERNNNE) - mABEES -
S - FEREE o BE ST HRER A AR HEREE T (situational
context) * HEHEFTE AR E B LI EEE (mediator) AYA &R - ToEBk
B Vygotsky (1978) 9 "#35g# , (mediator) BERHEFHE(LL -

B4 RRITHFEE
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o RRELOHEER .

ERWHRENRZHE D » TTLRRAFSEBBENTY » SRIE "ENE
HRERFONHEE, - THENREER, - "4FE2E, k "BRAMTR, %
Mg » BHABEFIRG -

O T ABEERRER L ) e

Wheatley (1991) 38 RIS 04185 | (problem-center learning) 4
IR BRS(FREE L EBTRE (academic task) F931ER » W7ZEH B Fi/EY
EAICER > T RERANRY TR ) EFTA ) LSS FWE (elaboration) 12 -

FRVCEHE MR "R S8 RS 5 H ST EEN
# AR RABE TIEB R MRE RN » BEEHE LR TOMRETHEERE » D
TFWEE —BEE (B 5)  REEESESORMMIBEER "M, & "8
My oo

FH e RMEMFHER T KFGHE, (solarthermal energy) » =+
HARMHCRERERZE > oo Mtk » KR DT H 6946 @
CdEiE T KBRS TH o AR E R A MK o 24 LA R
By THHEL g veenes "WHY IT DIDN'T WORK" - B &84 R $5¢4

# (heat) £ % (sunlight) 48 € 3 Bree oo
(FHRR : 24ALEMEFE  March 5, 1993)

FIE S - RO "WHY IT DIDN'T WORK -+ "B K » LF 2.
ASERRAIIRE - T5E, ~ TR (AREEREERNG T o

"B RER L ) BT - BIBETES Y (potential learning op-

portunities) FYEER RIS - EMEMISEEFRE A TS » WELLRASEEE)
IR E AT HIERE  REEARAESE (akubuwski, 1993) - ZiESE
BEMEER A AMERVE RBIREN « ITIRAY  SEEESRB L ER  BEIREES A
MBS » AR R RN — B (4 i ERIEEEE -

OEEMNREER :

"EIAL ) BRAESERERNEER - ENEREERII G IBEER A
AHAEHEE © 51§ Gardner (1993) 3#9 multiple intelligence 121774 IF &{E
BHEDCHERR LB MEZME (intellectual accomplishment) o g5 #! (lin-
guistic) ~ 3 58 - B2 A (logical-mathematical) - Z< 5] jg (% %Y (spatial) ~ FHF g #Y
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T by e , . I_.,x A, g
(et W nd /_"J“L L amen®
,&‘J‘O-Jd' F\L; C (}-’“‘:?r .z"u,-ﬁr

Tt

% ’U":r._ Howsht }VC "’ﬁd’
and P /~ Jy WA ﬁ‘&" L
dro Vi cﬂk Cer u.t f_,u:[b
’ prins Ao - ct o
St Tl &’“‘!“‘j’oz;,,
I  Fom ok spre frgamrts whe 19
| A i A |
j L 4 Lo P !
e gt o+ 1
v '£ / . | T“l' ¢
® Wi T WK 'f
¢ NG ')//J‘J v :
\,\-.-./ \ D i el :
/ whs TS '
o e 0 e e
“WL _.,u..Jaf"C < !

5 ZFrpyALic—HI

(musical) - # (3 ) #ERY (bodily-kinaesthetic) ~ HIAZ! (inter—personal) #I H X013
(intrapersonal) F155% (BFG & » B 81) » ARVSEATHAECETE - RER
shEoze e spatze ) » RILE L AR ERES R - IWER  mREF "HEe
Eﬂ’,J s RFFHR LM BB E RS RS RS EAU BENTE L B AER - DO

—EEERBREER  (AELF G RIEREE | (BRI SATA AT RIEE

%ﬁﬁ?
RutE B2ttt eEyEaR nﬁmﬂw RIRMPERE S 4 AL B

FENRBRLII— 15, o
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B o BPIRTF T 0 A THRKREBR TRERSEEM - HE
AR AR R —E MR £ (actual windmill) - E4& » LIRIF
THARS » AMVEREEAEL > 0GR BB g A 1
had a lot of fun working with my dad ...

(B ROEE TIRALR)

B o RBETFHRIRER R RS ERARTOTEHY » &g
TR TR MM ES - BRI EEL Crystal River
HRREREH - RPARACLGHARET T TR
RACEBHAMMAER LA FRTHOERAETE T o

4
v
=k

Doesenns M AMRFFETH RS % R K0MH NASA 5%
RABE] ISR SHE ARG

(BWF L RE RIRZL LR e9BAE)

(FHRR - B4 AT March 5, 1993)

BEBENBEREESEERNS T  LESTRBEE - (B RMATAERERES
TERER  MEEEE ? REAENKBIEBHNEER - CTERBR SR

BE - ST - i sems 2= BRN R FERIRNBEEERREANES T8
a7 BISCE ) TOREH  NE AR BSOS R ENER o BB IS
B EE EERHCASE BB EEE -

CEFEE

MBEELGED - SFET - IR FREEBARNBE - MBTREY
fEtt @ B BYERE | (Habermas, 1971 ; BU$5M » £ 82) o Vygotsky (1978) HEI4t
GHBRMA G ERL B LR EIRS - TR4ERBERTNT » Fiig AL
L E R S AT L DI - ARS8 R BT HE RIS e R
' BRI R AR & E) -

RITEMBRERE > TR, - VM T EE, - TEES R
VEREZEY) TR RREEEANRS -

B T2 EAR  REUTREE IR T T 4EEE, m2
o
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Eb 1 e $¥4aE ERAAe T8, (participation) » H&mET "5
By CFRTER ) AR TOSEAFNMMA, » LFR TEER
3 B o e EA LA L CERGAE > oo FEEplerE
ot B AR IR S0 A B R BT e °

Ewb: b (REAL )BT RAMBITOOEY > BEFIIARE
YL A By (8 KAV FT R R BAF EAF e TR -DRRARET
ReAPIAR R BB I Y I F e ©

(HHE - RARY)

bt e FRIR R HEFIRRA L LR - RRGTRILERELE
HAHMAR —AK > BRI HELHRE - RLFOPRA RS
LR IRIE e AT IE T IR R MR P PR ALEY 0 BmR L
A48T 2-HIAMNEFFEFEERA AFENL
%Hﬂi j’ ...... o

( HHRE - $AEHWFE > Dec 11, 1992)

REORE  TRJIFBEY TSERE, FEANERE - EHAMEI
T (ERSY T2HBE | Mg (BENE B RETHNBHES
DS EELBRERE L  MARENIN T28TH ) WE » (IR - TaHRES -
HENE » RFHERER L2 (BLOBRFMIINEBENT ) - Raktss s
FEEALEH MBS BEE TSERE EARH M, - TEER, SE
W HRB AT LEEN » REENZSEARNLEENES - 157 - FEHH
AR ST REARES FIRANTRARRERBRMEN T SERE , RilanHEHh

BT RE AR SEEERES T RR  ERFESEANRERE
o BEENK IR A E S - DA GRS IR IR -

A Bi% (alternative assessment) :

FRGU—E#ET - XE—BEHREELBNER - TR, EHERE
FITHED » R4BF "8, A0 T AERIMEEE) TR (powerful aid) ¢ Tobin
Gallagher (1987) BRHELEH L BNHRR L —REHRAE TFR, BHRBLER
By TEIER , - AMARFESENTRE - RUEHEEMNLEREESE A IHRN
153 o BEERITH BE (behavioral objective) ISR LAEEENARN » E84E
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AR - FENAN » TEARHK - ERREANBENERGE » RRiLE
ERRMETIESL T/ (multiple  assessment) Z—#7 TR (ESTE
Hh7ES E HAIET RS o

TRARERES - B T20HM ", B T8 WHE SR T
) R o Ry AN IEFR RN EEAIVE ?

EBIF: TE 08 EH
A TER, BAEGHN - RALLAA "M 247 TEAR
R E - R A AL ZRRERAT 4 83k 47T Tih42
Y WA RITE -

6 WREAMPEIERER

R T RAAG ISR - (BEERTE EERE St - 1B - B
BIRE - FERAIZ —  BELUSR SR SRR RN ERE - EET RS
kA RHSHE o
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EH T THRRRBR, EA

wCEERRETE , BT REALMNERZHBEREFEELE > L
rEmEE, - /MABERTERE, 95X FRETEERBCHBEERRTE -
It B AR AR o [ 748 - B M BE B @RUBEES
S - N ZIR—4M T ABEEE ) (solarthermal energy) FIFRZERER (LABTRK

EIRHER R ER ) TR -

@7 "R E R

RREAEN THE 8 (EFENBEELAEM—AS L - MEATENIREE
MEA TEE ) IEEHEE - Y BEEERBRNER  EFBRREAEBTEE
R EREBRRET - AMRBSBEMBIRRER  BRIH 1 BRFH

Collins (1993) RIAB T RZMERSHEERL  ORERBRERIEA
BUELEERZ T AT B E A PR & — SRR (constraint) » ERIKI ~ HUTEBATRME
6 F e ERHERRESE 5 QR w851 (ill-structured) FIFE H & T{E (nonroutine) #y
PeB: s QB BHFEIRIE 2YE (rich) + BE (realistic) ~ HUk5 |1 (enticing) & &
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B EAERN AT ERAREIRE » OEBFLESRENRRERFR (AR —
(B E ~ EREMBERMEIIRNIGE) s OEBBLEEREARR | 65 ESEE
(I B RER] — ST R AU 5 (MEFIRARMRYE (criteria) » {EEEITHIBIRES - (4 1E
FEELIERS o & L(ERFRR AL —BHESMEEIENTR (authentic  assessment)
3R o
(TR E ARV AT B ? 2T RER "L, (testing cul-
ture) 8L TFFRCIL ) (assessment culture) » FEEE - "R, BEFRIFTS
AZBEE - BB T8, M T8, HERIMNEEI TR B "HE, EZAGE
PR, B THEW, - TORHE(E T8 | MSRE AR LEMEREN R -
i - RS
FEERREAENBEETHENFIGEHN > RN SFREBEENN T8
HE ) BEHE - EHREEPER > TEAY 28, - "E8, - THE,
FEPMAEE - WEL (K 80) (9—HI/NI K& Magritte (in Dana & Davis, 1993)
= FRE  BETHEES T BN L 1IPEE -
HWEZ (B 80) 7 (& LKE)Y BF (p.157) IBIE S MBS » ARSI
T:

FA B MBRE 0 RBAEH TATRAK— MM EHTRAE
b - |

(HRALHAETREFTEZFNSFRAR TEREA%RS )

FRA(RF—F) ¢ G THRR | T8 "money" HidAH —# 7

(RABEMHT —3)

FEARTAL—R KFRTHR-

(RALAE— KR RAFHFEAGELEE"AIl money pay me
home")

(MRt ei —EACHE 'money" » BERF ¥« BEUAR LG ZIA
2] "money" * MALERYM TEER "ELREE, )

MRDATE LR TEHERE SN K EMAEM | e » RETEETHES
{EAFER B CHUEERIGI R AR B OB S

% —RIi 52 Dana #l Davis  (1993) 5 |F Belgian fU5 25775 Magritte f—1&

M8} ) E o THEMERER "Ceci n'est pas une pipe” (EAR—REL )BT
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o HE L BEMELTRE TH, EL > ARREME - R (IRRRAIER
th CRIBER R | e RS BISHEE - g ELERNNRE - EAHMTE
ey R BREER B SRAERENZE a5 T 2L TR RIRER
HI S « ERELARE AR EMER - ARIBRAERR ARG U R BRRRE
FEAR | FHR—-RERNES MAREHEE - van Glaserfeld (1993) #§—Hig
MNEMEHBEBBNEL T LUMEHRTR - BHEUREMNFEHERS
ANE R4 TN RERTRSEA BWERRL > AATERKE? o IIREST
FE 40 B AR BRI R AR s FFHETE 0 SRR NS
EARENIFREINE 7 eeeee 1°

MR MHE AV INGE  BE T ARTERENE . (EE - XH Magritte {1y
& BREABEAMGENERE-ER  BRMEIE "EE - 5% - %, mE
TTHEAKFEAIR  HE "RR, 15 ?

EEE T R AERESE RN - AR EETN THNREKER ) BRE
Mgt B BERRREENRIEHE > K "FE, - TBE, - THE
V& THE WESREINME ? REWENEE  RNEEEY THE, - T2
E, > "¥HH, R THE ) FFNERRE TENBRE - BIREFRTAES -

g THE, NERREEME? THE, TENE THEEMH, mME - R
RS i ABM BB/ EE) - 1 Grundy (1987) iR - SREARG LR LHME
AHIES - ABBAEEBREA - WHEZHARE - FENERAERELZEGELY
- BBEER "HENFTZEEBREEE | BNERINMAELESRAKEL
» 4% 5258 (build) BrAEER o

BY . BEAFNE AR MR aEuBh sk TR EITREE
ZPREEN - BEHRIHHN - iHEBMNEES > FRHEHERNERAEEE
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Hook’s Science Classroom

Chao-Tl Hsiung
National Taipei Teachers College

Abstract

This study, in cooperation with an American teacher, utillized interpre—
tive research methods to explore a constructivist learning environment. They
study took place in the United States at a Southeastern University laborato-
1y school (K-12). The participants in the study included Mr. Hook and his
eighth—-grade physical science class (males=13; females=8). Fieldnotes, pic-
tures, transcripts of interviews, students’ written projects, journals, a biogra-
phy of Mr. Hook, and his Master’s thesis, framed a context of a favourable
constructive science learning environment. The learning activities associated
with "electricity” and “alternative energy resources’ capitalized on autonomous
learning supported by challenging tasks, multi learning resources, cooperative
learning, and alternative assessments. Autonomy is a main construct develop-
ing out of this study. Autonomy is a referent for active learning. It is the
intended outcome of an emancipatory, constructivist curriculum.

Key words: Constructivism, science classroom, learning environment, eman-—
cipation



